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The concept of cultural diversity and politics of multiculturalism are not politically accepted in present-day Russian Federation, though, the country is a multinational and polyethnic one. Evaluations of cultural pluralism, minority rights and the politics of recognition that are made by academics are controversial as well. Significance of multicultural inclusion and non-discrimination in the democratization of the Russian society is questioned today by the concepts of culturally-neutral ‘civic nation’ and imperial nationalism as the competing models of political integration. Growth of political centralization in Russia, strengthening of the distrust to federalism and marginalization of minorities put diversity under question though the dominant ideology from the force of inertia presents Russia as a culturally diverse society. Idea of multicultural (polycultural) education in post-Soviet Russia is relatively new though so-called ‘Soviet multiculturalism’ implied institutionalization and development of ‘the national school’ or a ‘school with a national component’ that supported education in minority languages basically at primary and secondary levels. Nowadays the concept of polycultural education is understood differently: 
As ‘national (ethnic) school’ that is originating from the Soviet system of education but have acquired the new content in the context of ethnic revival of 1990s and political democratization; 
As institutionalization of bilingual education at the regional level, introduction of the parity of minority language and Russian as the official state language in education. Unlike ‘national schools’ model of bilingual education doesn’t imply division of pupils on the basis of ethnic origin and religion, creates favorable conditions for intercultural dialogue and learning, promotion of mutual tolerance and understanding; 
Supplementary classes at primary school in the largest cities of Russia for the children from immigrant families (mostly from former Soviet Republics of Central Asia) with a weak proficiency in Russian. 
This relatively new practice is supposed to be a step on a way of integration of the growing immigrant population into the dominant Russian-language culture. In this case teachers realize intercultural dialogue and deal with multiculturalism, yet in the interests of cultural unification and assimilation. There is no single normative form of multiculturalism that could be borrowed or imported. On the contrary, the variety of national models of cultural diversity exist; integrative multiculturalism creates favorable conditions for the accommodation of minority and immigrant groups, and, generally, for the development of democratic reforms. 

