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Main assumptions of bilingual education lay in perception of a language as a communicative means of acquiring special knowledge, understanding other cultures and encouraging the dialogue of cultures. This may develop students’ awareness of affiliation to cultural identity, to the civilization and to global cultural community. The above assumptions play an important role for the reforming of Russian educational system as it is presently shifting to humanistic paradigm. Language is an intangible asset that provides basis for educational and professional development. Language allows extending opportunities to develop new thinking, new models of behavior and communications.
The aim of the research is to identify cultural values and tendencies in interpersonal relations between Udmurt first year students (70 respondents) whose primary socialization occurred in a variety of language settings (V.Yu. Khotinets, 2010). Research results showed that Udmurt students from monolingual environment appeared self-oriented and attached to the past. Traditional collective values of their ethnic group clash with self-actualized, independent and achievement-centered Russian-speaking urban environment that may cause ethnic nihilistic trends. Udmurt students from bilingual environment turned out to be more future-oriented and concentrated on in-group interactions. To maintain their positive ethnic identity they require group support that would explain focusing around ethnic isolationism. The polycultural criteria and requirements allow flexibility in implementing a bilingual syllabus within curriculum regarding to the primary language socialization of the students.
A bilingual curriculum embraces specific characteristics (I.V. Aleksashinkova, 2000). They are the following: polycultural component, based on the principle of the dialogue of cultures. That means that diverse culture-crossing should be included into the curriculum content; multiple goals of curriculum. That means they are set to build up synergy of polycultural and language competences in cultural and professional context; effective integration of a variety of approaches (event-driven, instance-based, comparative, integrated didactic approaches) (M.N. Pevzner, A.G. Shirin, 1999). The above features of bilingual curriculum enable educators to devise criteria to develop student flexibility in mentality, to form new ways of thinking and new practices so as to fulfill various activities for effective communication in global community, to find solutions to global problems and successfully implement international humanistic projects.  

